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The Ministry of Education and Youth would like to acknowledge the United States Agency for International Development (USAID), 
the United Nations Children Fund (UNICEF), the National Health Fund and the Food and Agricultural Organization of the United 
Nations (FAO) for supporting the development of the new Health and Family Life Education Curriculum. 
 
This new HFLE Curriculum is the result of a truly collaborative effort between the Ministry of Education and Youth, government 
organizations such as the Ministry of Health, the National Environment and Planning Agency and the Community Safety and 
Security Branch in the JCF, as well as key civil society organizations, all of who provided guidance and recommendations 
throughout the development process. 
 
The new guide, while retaining its alignment with the CARICOM Framework for Health and Family Life Education (HFLE), places 
increased emphasis on reflective teaching and the affective domain of Health and Family Life Education. Additionally, it includes 
a new theme, Safety and Security, which strengthens efforts to cater to the holistic development of students. 
 
The Ministry of Education and Youth gratefully acknowledges the hard work of the Health and Family Life Education Team, the 
writers of the new HFLE Curriculum, and the contributions of the HFLE Master Trainers and technical advisors who generously 
gave their time to support the development process: 
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• Mr. Wendell Baily – SGCEO 
• Ms. Wendy Mullings – HFLE Officer 
• Mrs. Sophia Brown-Sinclair, HFLE Officer 
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• Mr. Carl Sterling – Safety and Security Coordinator, Safety and Security Unit, MOEY 
• Corporal Ricardo McCalpin, Community Safety and Security Branch (CSSB) – JCF 
• Sgt. Antoinette Morrison, Major Organized Crime and Anti-Corruption Agency (MOCA) – JCF 
• Detective Inspector Pauline J. Pink Bond – Attorney at Law, CISOCA 
• Mrs. Sipreena Morgan – HFLE Master Trainer and Guidance Counsellor 
• Mrs. Kaydian Remekie – HFLE Master Trainer 
• Mrs. Marcia Blair – HFLE Master Trainer 
• Ms. Tashana Harris – Dean of Discipline 

 

Special thanks to Ms. Kellie Magnus who edited the curriculum, Ion Communication who formatted the document, and 
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To provide a positive environment in which students can develop the skills required to make healthy life choices, maintain the 
behaviours that make for their good health and support a better society through the training of teachers and the development of 
the Health and Family Life Education curriculum. 

 

 

 

To enable students, through a life skills-focused education process, to achieve their potential and assure their healthy 
contribution to the social, cultural and economic development of Jamaica. 
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 The new Health and Family Life Education (HFLE) Curriculum guide represents a paradigm 
shift from its predecessor. Not only does it feature a new theme – Safety & Security, this new 
document focuses more explicitly on values along with the development of Life Skills, for 
psycho-social competence. Students are expected to acquire these skills and values through 
guided learning experiences both within and outside the classroom. HFLE, then, is a 
curriculum initiative that not only reinforces the connection between health and education but 
also uses a holistic approach within a planned and coordinated framework. It is perceived as 
a viable way to bridge existing gaps to enable young persons to attain the high levels of 
educational achievement and productivity required for the 21st century.  
 
Recognizing the role that HFLE has played and will continue to play in the development of 
Jamaica’s adolescents and youth, the MOEY’s Curriculum Unit must also be acknowledged 
for the development of this Resource Handbook which will enable our teachers to be better 
prepared to deliver the programme at local levels.  
 
The social dynamics within which our children and teachers operate are changing in a manner 

that places new demands on their psyche and the resultant relationships within and outside of the classroom. These changes 
require a new way of thinking on the part of teachers and school administrators to create a learning environment that motivates 
students to seek knowledge and become agents in their learning process.  
 
There is the perception that traditional curricula do not ensure that children and youth achieve their full potential as citizens. We 
have taken steps to ensure the NSC curricula are relevant and that we change perceptions by delivering better educational 
results. We also recognize that increasing social pressures are impacting young persons in ways that call for a shift in the teaching 
and learning process. Teachers are finding that young people are apt to question many things in contrast to prior generations that 
were more accepting. Therefore, the role of teaching has to adapt to the fact that young people have more information available 
to them than at any other time in our history. As a result, schools have a tremendous opportunity to utilize access to this large 
expanse of information to remain relevant and to adequately prepare young people for their various life roles. The paradox is that 
schools are more relevant now in an age of exploding information and therefore should position themselves to be key agencies 
to also redress societal ills. HFLE seeks to do just that.  
 
HFLE is a comprehensive, life skills-based programme, which focuses on the development of the whole person in that it: 

• Enhances the potential of young persons to become productive and contributing adults/citizens. 
• Promotes an understanding of the principles that underlie personal and social well-being. 
• Fosters the development of knowledge, skills and attitudes that make for healthy family life. 
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• Provides opportunities to demonstrate sound health-related knowledge, attitudes and practices. 
• Increases the ability to practice responsible decision-making about social and sexual behaviour 
• Aims to increase the awareness of children and youth of the fact that the choices they make in everyday life profoundly 

influence their health and personal development into adulthood. 

This comprehensive resource guide will assist in the preparation of our teachers, who have been the central facets of all efforts 
from the inception. This emphasis has been in recognition of their strategic position to help children and young people grow, learn, 
and mature into citizens capable of leading healthy, personally satisfying, socially and economically productive lives. In more 
recent times, the case for teacher preparation now includes benefits to teachers themselves, their schools, and the wider 
community at large.  
 
The purpose of this guide is to provide teachers with materials and resources to implement the Health and Family Life Education 
Curriculum. This guide builds on the foundation of the Regional CARICOM Framework for HFLE, which sets out the HFLE 
philosophy and standards for teaching and identifies the desired knowledge, skills and behavioural outcomes for students. Unit 
themes and the content of lessons are responsive to the many health and social challenges in Jamaica, including Character 
Education, HIV/AIDS, violence and substance abuse. The Guide thus provides schools and teachers with a concrete tool for 
HFLE implementation. Through the implementation of HFLE lessons in diverse school settings and communities, the goal is to 
have a positive impact on student health, which in turn, relates to school attendance and learning.  
 
HFLE has the power to change the propensity of our young people to engage in risky behaviour and consequently can help lessen 
the effects of unhealthy lifestyles which are established during childhood and adolescence. Opportunities are provided for 
teachers to explore a range of pedagogical approaches and alternative forms of assessment designed to facilitate the delivery 
and assessment of the Health and Family Life Education Programme. Teachers have been trained to implement the curriculum 
in school-based workshops. It is expected that their experiences, together with this Curriculum Guide, will make possible the 
positive behaviour change manifested through individual and collective social action. It is hoped that this revised HFLE Curriculum 
will give teachers the capacity to provide culturally relevant, gender-sensitive and high-quality experiences for our children. We 
expect that these will assist them in becoming psycho-socially competent and closer to that notion of the ideal Jamaican, one 
who is peace-loving, global in outlook and has a thirst for knowledge.  
 
Thank you HFLE team!  
 
The Honourable Fayval Williams, MP  
Minister of Education and Youth 
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Education is learning that results from the sustained effort to transmit and acquire 
knowledge, values, attitudes and skills. Our school system also plays a critical role in 
shaping the characters and values of our nation’s youth. The Ministry of Education and 
Youth addresses this responsibility through various disciplines in the National Standards 
Curriculum and the Health and Family Life Education curriculum has a direct role to play in 
this area. This comprehensive curriculum reflects the application of the best Jamaican 
minds to Jamaica’s most pressing challenge — helping our youth to become the kind of 
citizens we need to realise our ambition of making Jamaica the place of choice to live, work 
and raise families.  
 
The HFLE Curriculum creates both the space and opportunities for students to think about 
who they want to be and how they respond to the plethora of challenges facing them. It 
introduces them to complex topics, in age-appropriate ways, circling back to explore critical 
topics further as they advance from early childhood to primary school, and then secondary 
school. This curriculum focuses on practical exercises and scenario-based learning, 
allowing students to apply their contextual knowledge in ways that are developmentally 
appropriate.  

 
Many of the topics in this curriculum are challenging to the sensibilities of some among us. However, they are topics that we as 
a society have to learn to discuss calmly and respectfully. Allowing students the opportunity to discuss these issues not only 
strengthens their ability to handle them in real life but also lessens the psychic burden students often face in dealing with complex 
issues on their own, freeing them of emotional barriers that are hindrances to their learning across curricula areas.  
 
The development of this curriculum is due to the tireless work of the HFLE Team. I congratulate and thank them for their service 
— their work will help to strengthen the fabric of Jamaican society for generations to come.  
 
I look forward to supporting the team in the implementation of the curriculum.  
 

Mrs Maureen Dwyer, BH (M), JP  
Permanent Secretary (Acting)  
Ministry of Education and Youth 
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Education is the means by which any society can re-create itself in future generations. 
Cognizant of this fact, the Ministry of Education and Youth (MoEY) has positioned the 
National Standards Curriculum (NSC) as an important avenue through which the identity of 
future generations can be positively impacted.  

Transformation requires sacrifice. Rebuilding Jamaica’s education sector to position our 
students to better serve our national needs and participate in the evolving global economy is 
the daunting task the Ministry of Education and Youth faces daily.  
 
The development of the HFLE Curriculum is one example of how sacrifice pays off. Through 
the hard work of the HFLE Team in the Curriculum Unit, we have developed new curricula for 
the primary and secondary school levels that address the wide range of personal, 
interpersonal, health and environmental issues that affect our students, both during their 
school years and long after.  
 
This new curriculum has been revised to strengthen the life skills and values focus, realising 
the challenges our learners face in their daily lives. Further, the curriculum is aligned with the 

CARICOM Regional Framework for Health and Family Life Education but introduces a new theme, Safety and Security, which 
seeks to address some of the unique issues that we face as a Jamaican society.  
 
As with all our curriculum implementation efforts, the MoEY will continue to provide ongoing training/coaching support for all 
relevant stakeholders and provide the necessary learning resources required to bring the curriculum alive for students.  
 
We are excited to present this new version of the HFLE curriculum and look forward to engaging a wide cross-section of 
stakeholders in its implementation. 
 

Capt. Kasan Troupe, Ed. D, JP  
Chief Education Officer (Acting)  
Ministry of Education and Youth 
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The National Standards Curriculum (NSC) rests on the belief that all learners are endowed with 
the capabilities, gifts and talents to fulfil their divine purpose. These attributes are to be further 
enhanced or improved in a nurturing, inspiring and inclusive environment, one that caters to the 
whole person (soul, spirit and body - spiritual, emotional, social, physical and mental). As 
learners assume their roles and responsibilities individually and as communities of learning in 
such an environment, they become critical-reflexive thinkers, creative problem solvers, effective 
communicators and natural collaborators.  

The new Health and Family Life Education Curriculum (HFLE) aims to better support the 
psychosocial development of our students and prepare them to manage the difficulties of today’s 
societies in ways that are healthy and productive.  

Through this curriculum, with its new theme and a greater emphasis on values, students will need 
to think about change at the individual level, but also at the level of the family, school, community 
and global levels. Ultimately, the HFLE Curriculum is one that needs to be adopted by all of us 
engaged in youth and community work. It aligns with other innovations of the Ministry of Youth 
and Education, including the Character Education programme to be implemented and the National 
Civics Curriculum, that prioritises thinking and discussion about who we are, and not just what we 
know. 

The HFLE Curriculum also requires change at the classroom level. It calls for a more critical and reflective practice that prioritises 
conversation over didactic instruction and recognizes the value of the knowledge students bring with them to the classroom. By 
integrating multimedia resources, drama and opportunities for self-expression, the HFLE Curriculum seeks to meet students where they 
are, addressing topics in the way they encounter them and taking the lessons learned beyond the classroom.   

The HFLE Curriculum illustrates the MOEY’s more progressive approach to assessment, focusing on this element as opportunities for 
students to learn and self-correct while getting feedback and feedforward information from peers and facilitators. We believe that this 
approach allows learners to develop self-confidence and become intrinsically motivated.   

The HFLE Curriculum addresses some of the most pressing problems facing us in Jamaica. As such, it gives us an opportunity to help 
our students to become more competent at resolving these issues. Our focus is not solely on teaching concepts, but on teaching critical 
thinking, self-expression and interpersonal communication skills that can redound through every aspect of our society.   

Congratulations to the development team. Best wishes as we play our part in implementing this innovative curriculum.  

Dr Clover Hamilton Flowers  
Deputy Chief Education Officer (Acting), 
Curriculum and Support Services,  
Ministry of Education and Youth 
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The role of the Core Curriculum Unit in the Ministry of Education and Youth is to provide the 
school system with curricula that support the holistic development of all students. These HFLE 
Curricula reflect our commitment to the development of materials that are relevant, student-
centred and comprehensive. We are particularly proud of these curricula as they address real 
challenges our learners face and if implemented appropriately will support their growth and 
development into productive, committed citizens.   

The HFLE Curriculum is designed to support learners at all levels in the school system to 
identify and express their emotions, handle interpersonal conflicts and tackle important social 
and environmental issues. The methodologies through which HFLE is taught allow students to 
develop life skills including communication, collaboration, critical thinking and creativity. Like 
the other NSC curricula, these skills and attributes supported by the HFLE Curriculum, are 
critical for students to successfully assume their core life roles.  

The approach to teaching the HFLE Curriculum allows learners to bring in their lived 
experiences. It recognizes and prioritises Jamaican culture and supports learners in making 
connections across disciplines. The exercises and activities herein will provide learners with 
real-life opportunities for them to gain insights that will last for a lifetime. In dealing with topics 

like drug use, sexual behaviour, anger management, and conflict resolution as well as more traditional topics like academic 
performance and positive social adjustment, we hope to support our learners in being both better students and better Jamaicans. 

Sadpha Bennett, B.Ed., EMEM  
Assistant Chief Education Officer (Acting),  
Curriculum Unit 
Ministry of Education and Youth 
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Health and Family Life Education (HFLE) was first introduced into the curriculum of primary schools in 1998 as Family Life 
Education. Though the programme achieved some successes, it was argued that given the challenges that children and 
adolescents face in their daily lives, a more definitive life skills focus was required to help students manage the situations they 
encounter. In 2006 a CARICOM Regional Framework was developed for Health and Family Life Education and in 2007, the 
Ministry of Education revised its curriculum to align with the regional framework and incorporate a more life skills-based focus. 
 
Over the years, the HFLE curriculum in Jamaica has undergone a series of revisions to remain current and address the growing 
health and social issues affecting Jamaican children. This new edition of the Health and Family Life Education curriculum is 
organized to reflect a focus on life skills as well as values that will support the holistic development and good character of students. 
 
Why Health and Family Life Education? 
The National Standards Curriculum addresses the affective domain through the various disciplines that have been included as 
components that are to influence the profile of the learners as critical and creative thinkers who are able to communicate and 
collaborate effectively. Unfortunately, however, attention is not always given to the development of the affective domain when 
facilitating the teaching and learning of some disciplines. 
 
Additionally, the increasing social pressures that students face have resulted in a greater challenge in teaching for affective 
development, as teachers are finding that young people are becoming more disruptive and are exhibiting behaviours that indicate 
their struggle with health and emotional issues. Without the appropriate intervention measures, the significant decline in academic 
performance and the escalation of maladaptive behaviours in some learners will continue. 
 
Schools are now seen as key agencies to address some of these concerns/ issues. The HFLE component of the NSC has been 
designed with a specific focus on life skills that will enable students to effectively deal with the demands and challenges of 
everyday life. HFLE, then, is a curriculum initiative that not only connects health and education but also uses a holistic approach 
within a planned and coordinated framework to influence students’ development of positive values and attitudes, and if 
implemented effectively will influence children and youth to achieve their full potential as citizens. 
 

Responsibilities to Students 

Teachers and other resource persons involved in the delivery of HFLE should: 

• Have primary responsibility to the student, who is to be treated with respect, dignity, and with concern for confidentiality. 
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• Make appropriate referrals to service providers based on the needs of students, and monitor progress.  
• Maintain the confidentiality of student records and exchange personal information only according to prescribed 

responsibility. 
• Provide only accurate, objective, and observable information regarding student behaviours. 
• Familiarise themselves with policies relevant to issues and concerns related to disclosure. Response to such issues 

should be guided by national and school policies, codes of professional organizations/unions and existing laws. 

Responsibilities to Self 

• Monitor one’s physical, mental and emotional health, as well as professional effectiveness. 
• Refrain from any destructive activity leading to harm to self or students. 
• Take personal initiative to maintain professional competence. 
• Understand and act upon a commitment to HFLE. 

What are Life Skills? 

The World Health Organization (WHO) defines life skills as the abilities that enable one to adopt positive behaviours that allow 
one to deal effectively with the demands and challenges of everyday life. The concept of life skills assumes that there are sets of 
life roles that each person needs to fulfil. Life skills can be classified in various ways. The approach adopted in the development 
of this revised Scope and Sequence classifies life skills as (i) social and interpersonal skills (ii) cognitive skills and (iii) emotional 
coping skills. A few examples of each category of skills are shown below. 

• Social and interpersonal skills: communication, refusal, assertiveness and empathy 
• Cognitive skills: decision making, critical thinking and problem solving 
• Emotional coping skills: stress management, self-awareness and skills for increasing internal locus of control 

Another way of categorizing life skills, according to the WHO, is as follows: 

• Decision making, problem solving 
• Creative thinking, critical thinking 
• Effective communication 
• Interpersonal skills 
• Self-awareness 
• Empathy 
• Coping with emotions and stress 
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Why Teach Life Skills in School? 

We know from research that behaviours and skills are learned more easily when an individual is young (Glanzet al, 1997). We 
also know that individuals need information to develop and change behaviour, but that information alone is not enough. In addition 
to information, individuals need skills opportunities and an environment that allows them to learn the values and attitudes and 
adopt the behaviours that will enable them to deal effectively with the demands of daily life. School is, therefore, one of the best 
places to begin to teach these skills and to ensure, through interaction with and involvement of parents, that these lessons are 
reinforced at home. 

The theoretical foundations of the life skills approach rest on evidence that competencies in the use of life skills can: 

• Delay the onset of drug use; 
• Prevent high-risk sexual behaviour; 
• Facilitate anger management and conflict resolution; 
• Improve academic performance; and 
• Promote positive social adjustment. 

Life Skills Methodology in the Classroom  

The life skills methodology sees the teacher as a facilitator. The teacher provides opportunities to help students understand the 
topics in their way. The teacher’s approach is not didactic. Rather, the teacher asks the students to consider a problem and 
encourages them to respond. Based on their responses, the teacher organises the students to complete class activities that will 
offer them a chance to understand the problem in their situation. These activities can include: 

Role Play  
Case Studies/Scenarios  
Surveys/Interviews 
Media  
Dance 

Storytelling  
Resource Persons/Experts 
Field Visits/Observations  
Community/School Projects  
Drama 

Games/Simulation  
Panel Discussions/Debates  
Journals/Logs/Portfolios  
Group Work/Discussions  
Art/Music 

 

The objective of this methodology is to help the students to develop life skills through practice in the classroom and to learn how 
to use the skills to help them to make better decisions in their personal and public lives.  

The Place of Values and Attitudes in the Teaching of Life Skills  

The seriousness with which students engage in learning the life skills that are associated with each theme will be dependent on 
their values and attitudes. Students may not be aware of the values and attitudes that are at work in their lives. Their value system 
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may or may not provide them with the “right” set of principles for them to judge the worth of their ideas, feelings, decisions and 
intentions. In fact, they may have been socialized into believing that some undesirable behaviours are acceptable. Additionally, 
students’ responses to situations will be influenced by their attitudes whether negative or positive. Placing emphasis on values 
and attitudes is important if students are to develop the intellectual qualities and dispositions for them to relate to their environment 
and contribute to a sustainable future. By providing opportunities for students to use moral, ethical and spiritual principles to 
examine their attitudes and the values that guide them, they will be better able to operate as intelligent beings.  

Promoting Transformational Learning  

Transmitting information to students in ways that limit deep thinking and critique of personal beliefs, values and attitudes is 
insufficient for the development of spiritual/moral/ethical qualities that will inform decisions. By allowing students to use journaling 
and portfolio processes that encourage reflection on experiences, beliefs, emotions, thoughts and overt actions/behaviours, 
transformation can occur. To support this kind of deep change, assessment and feedback should emphasize core values and 
attitudes. Many of these values and attitudes are explicitly stated and others are implied based on the nature of the learning 
activities and learning resources. As students explore each theme, teachers will have to be strategic in addressing in a care- 
centred manner, the values and attitudes that will inspire students to choose to change behaviours and practices that are likely 
to prevent their holistic development. 

 

Ethical Guideline for the Delivery of the HFLE Curriculum  

It is important to maintain the highest ethical standards in the delivery of the HFLE Curriculum. As the HFLE teacher, you are 
tasked with the responsibility of facilitating the development of life skills, character qualities, morals, values and attitudes that will 
help students take responsibility for their actions, evaluate the consequences of their choices and make appropriate decisions 
that will allow them to achieve their highest potential. 

To achieve this, HFLE Teachers should seek to build trust among their students and should maintain professionalism, honesty 
and integrity at all times. All efforts must be maintained to protect students from embarrassment and discrimination in the 
classroom, particularly where sensitive issues are discussed. In the case of sexuality and sexual health education, information 
presented must be age and culturally appropriate, factual and free from personal bias, prejudice and distortion. Values and 
attitudes promoted in relation to this area must reflect those consistent with the Ministry of Education and the wider society. Care 
must be taken when facilitating activities to not expose students to inappropriate content or activities that will have adverse effects 
on the innocent as we treat those students who have been exposed. For this reason, Health and Family Life Education must only 
be delivered by HFLE teachers who are adequately trained to gauge the responses of the students and manage the discussions 
that emerge within the classroom. Where necessary, the school’s guidance counsellor should be engaged to provide support. 
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For anyone outside of trained HFLE personnel who interfaces with the HFLE Curriculum, it should be noted that this Curriculum 
was developed with the highest level of stakeholder scrutiny and represents an inclusive approach to appropriately exposing 
students to relevant universal principles of life. The Curriculum, guided by research, is designed for students throughout primary 
and secondary schools and is based on experiences of the developmental challenges faced by students. Therefore, the written 
HFLE Curriculum, though a public document, may require any such member of the public to seek guidance regarding its 
interpretations and use in relation to any concerns that may arise.   

 

This revised Curriculum is organised to reflect guidance provided by the HFLE Regional Curriculum Framework for ages 5-12 
years (UNICEF/ CARICOM/ EDC). Consequently, the programme is developed around five themes: 

1.Self and Interpersonal Relationships 

2.Safety and Security 

3.Sexuality and Sexual Health 

4.Appropriate Eating and Fitness 

5.Managing the Environment

Theme: Self and Interpersonal Relationships  

Knowing who we are (self-concept) and our place in society is important for our well-being. The need to belong and be loved is 
important for everyone as these factors help to shape who we are and, in the end, contribute to our acceptance of ourselves. 
Healthy relationships with family members, schoolmates and others are determined by a healthy self-concept. Students need to 
develop a healthy sense of self to develop and maintain healthy relationships with family members and friends at school. They 
need these skills to ensure that they respect and accept persons who are different. They also need the opportunity to practice 
skills that reduce their involvement in risky behaviours and help them to survive in a world that demands the pooling of our 
individual and collective resources. 

Theme: Safety and Security  

All citizens have a role to play in making Jamaica a safer and more secure place to live. Students need to understand their basic 
human rights, as well as their rights as children, but they also need to be aware of their responsibilities in protecting the safety 
and security of self and others. Issues of violence, child abuse, internet safety, cybercrimes, scamming, extortion, road safety and 
disaster management are some of the areas addressed in the new Safety and Security theme of the HFLE Curriculum. Through 
these lessons, students will gain an understanding of these issues and reflect on how they can impact their personal safety and 
environment (school and community). They will also be able to recognize danger, understand basic principles to keep them safe 
at home, school, in their community and on the internet, and be empowered with the necessary life skills to protect themselves 
and others and respond appropriately in situations where their safety and security is at risk. 
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Theme: Sexuality and Sexual Health  

Sexuality is an integral part of personality and cannot be separated from other aspects of the self. There are physical, emotional 
and psychological components to sexuality, as well as components related to gender – what it means to be a man or woman. 

 All human beings experience a range of sexual attitudes, feelings and capabilities. In turn, these feelings and attitudes influence 
the way we relate to others and give meaning to our sexual behaviour. Sexual roles and values are determined by family, religious 
beliefs, social and cultural norms and personal experiences. The negative expression of sexuality may manifest in poor 
reproductive health outcomes such as an unplanned and early sexual debut, which can lead to high rates of sexually transmitted 
infections (STIs), including HIV, as well as teen pregnancy. 

The sexual behaviour of youth in Jamaica gives cause for concern for individual as well as long-term national development. The 
2008 Reproductive Health Survey indicates that 18% of the births in Jamaica occur to adolescent mothers. The rates of infection 
of sexually transmitted infections including HIV are growing, especially for female adolescents (Ministry of Health, 2012). Schools 
are strategically placed to help reduce these rates by the way in which they can influence the sexual attitudes and behaviours of 
young people. 
 
Theme: Appropriate Eating and Fitness  

The levels of obesity and other lifestyle diseases typically associated with adults are increasingly observed among children. Like 
most other behaviours, eating and fitness (exercise) behaviours are learned early in life. They are influenced by the child‘s home 
and school environments but also are affected by the media, culture, religious, social and economic factors. The life skills 
approach to Appropriate Eating and Fitness requires that students understand that healthy eating and the right balance of safe, 
nutritious and wholesome foods (especially locally grown and produced foods) are important to health throughout the life cycle 
(knowledge). They will also be able to critically examine what motivates them to adopt eating and fitness habits and develop a 
healthy attitude to eating and exercise (attitude). They will acquire skills to make healthy food choices. The goal is to reduce the 
incidence of diet-related and lifestyle diseases like diabetes, stroke, heart disease and hypertension and to reduce the burden on 
the health sector of caring for persons with these illnesses. 
 
Theme: Managing the Environment  

We acknowledge the interdependence of man and the natural environment. If we do not protect the air, water, land, flora and 
fauna, in time, the environment will lose its ability to sustain good health and quality of life. The environment from the perspective 
of the Grade 4-6 student should be defined in terms of the personal and collective responsibility to ensure a healthy environment 
and consequently, healthy humans. The emphasis is on raising awareness and on personal and collective actions to improve 
health through ensuring better air quality (by planting trees and limiting the burning of garbage etc.), reducing the possibility of 



XXI 

contracting vector-borne diseases (by limiting breeding sites for flies, rats and mosquitoes and through proper waste disposal) 
and being prepared for natural disasters. 
 
Notes for the Teacher – Tips on Teaching the Curriculum  

• This curriculum is very ACTIVITY- 
focused. The activities are used to 
make learning fun but are also 
intended to help students learn the 
skills, attitudes and information in 
ways that enhance learning. 
 

• The curriculum is organised into 
modules, units and fewer topics, 
which are aligned to the regional 
standards in the CARICOM 

Regional Framework for HFLE. 
Please note that often you will 
need more than one class session 
to complete a lesson. 

 
• You may not be able to cover all 

the lessons for the respective 
grade in the school year. Select 
those that will be more beneficial 
to the group. Bear in mind the 

vision and mission of the HFLE 
programme as you select lessons. 

 
• A list of recommended resources 

is provided at the end of the 
programme for each grade. The 
list is not exhaustive. Feel free to 
use any other appropriate (for age 
and grade level) 
materials/resources that will help 
you meet the Learning Objectives. 

 
The suggested content and activities for the Sexuality and Sexual Health theme are designed to help students in Grades 4-6 
acquire knowledge about sexuality but more so to develop positive attitudes and helpful skills that enable healthy sexual growth 
and development. The focus will be to develop coping skills– especially self-awareness and self-management, social skills 
(communication, interpersonal, assertiveness and refusal) and to a lesser extent cognitive skills. As you prepare to teach the units 
under that theme, remember that students are coming from different backgrounds with different value systems relating to sexuality 
and sexual behaviour. These value systems may be different from your own. Special sensitivity is required especially in your 
choice of resource materials and persons. Resource materials should be age-appropriate and relevant. Resource persons should 
be competent and comfortable with their sexuality. 
 

• It is essential that teachers are 
comfortable with discussions 
of sexuality and be willing to 
discuss sexual issues honestly 
and openly 
 

• Where intervention is needed 

seek professional help for 
students 
 

• Where there is discomfort with 
teaching specific topics, 
teachers should ask the 
Guidance Counsellor for 
assistance. 

• Disclosures that are made in 
the classroom should be 
treated with respect and 
confidentiality. Each class 
should be adequately 
prepared to deal with such 
confidentiality 
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The section of the curriculum on Managing the Environment lends itself to highlighting contextual (community/parish) factors and 
issues that are related to managing the environment. 
 

• Highlight issues that are of importance to the community. If there is a rodent problem, focus the lesson on rats and rodent 
management. You can include, for example, protecting food in situations where rodent infestation is a problem. Similarly, 
if dumping of household garbage/refuse in gullies and rivers is the problem, highlight that. 
 

• Open burning of garbage is a problem for air pollution and affects the health of individuals with breathing/respiratory 
problems, so spend time on that issue. If the community/parish is an agricultural one, be sure to include a discussion of 
the safe use of pesticides and fertilizers. Be sure to make the appropriate links to the Science curriculum. 
 

• Infuse elements of this Environment section with science and Personal Hygiene lessons. 
 

• Infuse core values and attitudes in the content, the learning activities and the feedback phase of lessons as a means of 
influencing transformation in beliefs and practices that hinder students’ holistic development. 
 

• Observe teaching moments to draw students’ attention to their personal beliefs, dispositions and practices that are 
consistent and those that are inconsistent with suggested core values. To help inspire change, make use of reflective 
questions, simulation of possible solutions and the expertise of professional services available. 
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Translating Skills Instruction into Steps – Examples from the HFLE Curriculum  
 
1. Refusal Skill 

• Use the word “no” in your refusal. 
• Emphasize your refusal by repeating the refusal 

assertively (clear, strong voice, eye contact, no 
smiling) 

• Use appropriate body language (serious expression, 
walking away, gesturing with hands) 

• Give your reasons for refusing or list possible 
consequences 

• Suggest an alternative (where possible) 
• Change the subject or walk away 
• Report to an adult when necessary 
 

For Younger Learners: No! Go! Tell!  
• Say a Loud ‘NO!’  
• Run Fast  
• Tell a trusted adult  

 
2. Problem Solving Skill 

• Stop and think (what’s the problem? Will my 
action(s) hurt or help?) 

• Take a deep breath (stay calm) 
• Act (Do the right thing) 
• Review (Look back and decide if you had made the 

right choice) 
 

3. Self-Awareness Skill (Exploring self) 
• What am I good at doing? (Identify your strengths) 
• What would I like to do better? (Identify your 

weaknesses) 
• What are my positive characteristics/features? 

(Identify your positive qualities) 
• What do I like/dislike? 
• Who/what influences how I feel in different 

situations? 
 
 

(Exploring feelings and triggers in different situations) 
• What are the values and beliefs that are important to 

me? 
• How do I feel about myself and why? 
• How can I improve my skills/abilities? 
• How can I improve how I feel in different situations? 
• How do my attitude, feelings, beliefs or behaviours 

affect others? 
• How can I improve my attitude/behaviour for the 

future? 
 
For Early Childhood Learners: 

• I am 
• I feel 
• I can 

 
4. Advocacy Skill: 

• What is the problem/issue I want to change? 
• What kind of change would I like to see? 
• How can I solve the problem/issue? 
• What messages and tools will I create to influence 

others? 
• Create and present messages to audience 

 
4. Communication Skill 

 
Being an effective listener: 

• Face the speaker and make eye contact 
• Use correct body language 
• Wait for the speaker to stop speaking before you 

speak 
•  Ask the speaker to explain when you do not 

understand 
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Being an Effective Speaker: 
• Face the person and make eye contact 
• Wait for the other person to stop speaking before you 

speak 
• Think carefully about what you wish to say before 

speaking 
• Speak clearly, not too fast 
• “Use I Statements” 
• Watch the listener and pay careful attention to their 

responses 
 
6. Decision Making Skill 

• S – State the problem 
• O– Options (weigh options and consequences) 
• D – Decide 
• A – Act upon your decision 

 
For Early Childhood Learners: 

• If I? 
• Should I? 

 
7. Creative Thinking Skill 

• Think about and identify the issue/concern/problem 
• Talk about all possible options 
• Identify new and innovative solutions 
• Choose and use the best option 

 
8. Critical Thinking Skill 

• What are the important facts/ideas? 
• What do I understand? 
• How can I make use of information learnt? 
• Choose the best solution/alternative 

 

9. Empathy Skill 

• Ask the person to talk about their feelings 
• Listen attentively 
• Help the person or get help for them 
• Be their friend 
• Treat them how you would like to be treated 

 
For Early Childhood Learners: 

• You are? 
• You feel? 

 
10. Negotiation Skill 

• Identify the problem 
• Speak clearly; say exactly what you want 
• Listen carefully to what the other person wants 
• Talk about other ways to solve the problem 
• Arrive at an agreement that will make both persons 

happy (If no agreement is reached seek help from a 
trusted adult and start over.) 

11. Healthy Self-Management Skill 
• Identify behaviours that are good and bad for your 

health 
• State the consequences of these behaviours 
• Choose the behaviours that will make you healthy 

 
12. Anger Management Skill 

• Identify what is making you angry. 
• Try to calm down by: 

» Taking three deep breaths 
» Counting backwards slowly 
» Thinking calm thoughts 
» Talk to yourself 

• Think out loud to solve the problem 
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• Think about it later. Ask yourself the following 
questions:  

» Why was I angry?  
» What did I do?  
» What worked?  
» What didn’t work?  
» What would I do differently?  
» Did I do a good job?  
 

13. Coping with Stress  
• Name the signs of stress you are having (good or 

bad)  
• Identify who or what is causing stress  
• Think about then share how it affects you and others  
• Talk about positive or negative responses to 

stressors  
• Get help to cope with difficult stressors  

 
14. Conflict Resolution Skill  

• Calm down  
• Agree to discuss the problem  
• Say what is bothering you by using “I messages”  
• Take responsibility for your part of the problem  
• Think of solutions that will satisfy both persons  
• Forgive or say sorry  

 
 
 
 
 
 
 
 
 
 
 

15. Assertiveness Skill  
• Make statements or ask questions confidently and 

respectfully  
• Be polite  
• Use “I” statements when talking about how you feel  
• Ask for your privacy or personal space to be 

respected  
• Respect the privacy or personal space of others  

 
16. Coping with Emotions Skill  

• Think about how you are feeling now  
• Name the feeling  
• Think about then share what makes you feel this 

way  
• Talk about the consequences of negative or positive 

responses  
• Choose positive ways to express your feelings  
• Get help with difficult feelings 
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